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INDIGENOUS HISTORY OF
STONNINGTON
Introduction
The following document has been designed for local primary schools in the City of
Stonnington to assist students and their families to learn about the local Indigenous history of
the area. The project concept was originally brought forward by the Stonnington Citizens for
Reconciliation, and has been developed into a partnership called the ‘Stonnington Indigenous
Curriculum Project’. The partnership includes Stonnington Council, School Focused Youth
Services, The Inner Eastern Local Learning & Employment Network (IELLEN), and three local
schools who have assisted with consultation and development of the curriculum.
Lauriston Girls’ School
Stonnington Primary School
St Joseph’s Primary School
This resource is a guide for teachers who are introducing their students in years 4 – 6 to
the Indigenous history of the Stonnington area. It is designed as a starting point for an
exploration of the stories connected with the local landscape and the Indigenous people
who have inhabited it for generations.
The unit includes sessions and activities developed to engage students. It is an invitation for
them to investigate and imagine:
• the way the place they live in used to be, and
• how indigenous people lived and created through their connection to the land
These investigations are planned to lead the students to a greater awareness and understanding
of the culture of the Indigenous peoples of the area encompassed by Stonnington.

Overview
This program consists of 8 sessions. They do not have to be completed in the order
suggested, but can be rearranged according to practical considerations, except for the last
two which focus on the preparation and presentation of a group project. These sessions are
provided as a starting point for teachers to work with according to their needs. Some may
be expanded or altered to suit the interests, abilities and focus of a particular class.
The table on page 4 shows the alignment of the sessions with the E5 model. The unit as a
whole also aligns to the overarching principles of the Australian Curriculum. This is explained
further under Learning Focus.
As an exploration of history, the unit focuses on three main areas of inquiry: People Places
and Events.

INTRODUCTION
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INDIGENOUS HISTORY OF
STONNINGTON
Aims and outcomes
This unit of works aims to encourage students to expand their view of history and in
particular the history of their locality, and to develop an awareness of the strong past and
present connection between the land and the people who have lived there. In this way they
may bring a new understanding to their approach to the future use and custodianship of
the district and foster a richer listening to all cultural stories.
The sessions are designed to be 50 minutes long, but can of course be adapted to fit a
longer or shorter session.

Learning journal
The main record of student work and participation is through a learning journal. Students are
provided with a booklet, which directs them in what kinds of items and information to collect
and include in their learning journals. As students may be working in different groups or on
different topics, each journal will be individual, but each student will cover similar information
and develop similar skills in research and questioning. The Learning Journals will be used as
part of the final presentation where students share their work with their peers.

Presentations
The final session of the unit is designed as a presentation so that students who have been
working on different topics may share and discuss their findings with the larger group. The
presentation may take various forms such as a talk, a dialogue, a digital story, a dramatic
performance, or other methods that build on previous work undertaken by the students or
that lends itself to the content matter, depending on the judgement of the teacher. This
presentation may be used as part of an assessment task. Even though formalised
assessment is not included in this guide, the E5 model is explicitly referred to and the points
under Learning Focus may be used as a guide to the outcomes of the Australian Curriculum.

Exploration
This unit is based on the inquiry model of learning and focuses more on developing the
ability to ask rich questions rather than set answers. Since history changes depending
on new understandings, and as research uncovers further knowledge, and since the
indigenous history of Australia is in general, still being discovered, this topic lends itself to
an open ended investigative approach.
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Resources
A key resource for this unit is Stonnington Council’s Indigenous History booklet and
associated documents which are available as a download from:
http://www.stonnington.vic.gov.au/explore-stonnington/history/stonningtons-indigenoushistory/
Go to the list of documents and select: Stonnington_indigenous_history_summary.pdf
(1.62MB) and the document will automatically download.
Other resources, printed, online and organisational and full references for picture books are
listed in this document.

Learning focus and curriculum links
The key learning focus of this unit is provided by one of the three Cross Curriculum
Priorities of the Australian Curriculum- Aboriginal and Torres Start Islander histories and
culture. These are embedded within the curriculum but also provide strong guidance in the
development of a program such as this. The excerpt below, taken from the current (2013)
statement explains the priority and its key concerns.
“Aboriginal and Torres Strait Islander communities are strong, rich and diverse. Aboriginal
and Torres Strait Islander Identity is central to this priority and is intrinsically linked to living,
learning Aboriginal and Torres Strait Islander communities, deep knowledge traditions and
holistic world view.
A conceptual framework based on Aboriginal and Torres Strait Islander Peoples’ unique
sense of Identity has been developed as a structural tool for the embedding of Aboriginal
and Torres Strait Islander histories and cultures within the Australian curriculum. This sense
of Identity is approached through the interconnected aspects of Country/Place, People and
Culture. Embracing these elements enhances all areas of the curriculum.
The Aboriginal and Torres Strait Islander priority provides opportunities for all learners to
deepen their knowledge of Australia by engaging with the world’s oldest continuous living
cultures. This knowledge and understanding will enrich their ability to participate positively
in the ongoing development of Australia.”
Source: http://www.australiancurriculum.edu.au/CrossCurriculumPriorities/Aboriginal-andTorres-Strait-Islander-histories-and-cultures
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This unit connects to these objectives both through its contents and aims. The focus on
exploring history through Country/Place, People and Events/Culture, expressly matches to
the Organising Ideas outline of the Australian Curriculum, in particular OI.4, OI.5 and OI.6 as
shown in the following table:
Source: http://www.australiancurriculum.edu.au/CrossCurriculumPriorities/Aboriginal-andTorres-Strait-Islander-histories-and-cultures
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Unit outline
Session
number

Focus

Description

Activities

Record

1

Engage

Our place –
our space

Activity 1: My Place
Activity 2: Maps
Activity 3: Timeline
Activity 4: Video clip

•L
 earning journal
– maps
• timeline on
classroom wall

2*

Explain

Questions

Activity 1: People, Places
& Events
Activity 2: Question focus
Activity 3: Answers
Activity 4: Discussion

•P
 reparation for
visit by Aboriginal
speaker
• Creating Inquiry
Questions

3

Explore

Real history, real
people

Activity 1: Meeting an
Aboriginal person

• Learning Journal

4

Explore

Artful thinking

Activity 1: Exploring
Aboriginal art

• Discussion

5

Explore

Walking into the past

Activity 1: History Marker
Trail

• Learning journal

6

Elaborate

Histories and stories

Activity 1: Storytelling

• Imaginative story

7

Elaborate

Bringing it together

Research and production
session

Various

8

Evaluate

Celebrate!

Presentation by small
groups on their research
topic

Learning journals
completed

* Note: A computer lab with internet access may need to be booked for this session to ensure
adequate research availability
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CULTURAL NOTES FOR
TEACHERS
The following understandings underpin the development of this resource. They are taken
from a paper originally presented at the 47th Annual Conference of the Australian Science
Teachers Association (CONASTA 47), Darwin NT, Huly 1998, Beyond bush tucker:
implementing indigenous perspectives through the science curriculum, Michael Michie, Jane
Anlezark, Didamain Uibo, Northern Territory Department of Education Darwin NT 0801.
• Australia’s Indigenous cultures are dynamic, living cultures
• Australian Indigenous peoples have always developed and adapted technologies -in the
sense of tools and social arrangements -to meet their needs
• Australian Indigenous people’s traditional ways of classifying and using the natural
environment are recognised as alternative and valid sources of knowledge of the
Australian continent and surrounding seas
• Australian Indigenous cultures are diverse; Australian Indigenous languages are diverse
and the language and culture of any group of people are always interrelated
• Australian Indigenous individuals and communities continue to value their ancestral
stories and oral traditions very highly
• The relationship Australian Indigenous peoples have with their land, sea and water
systems forms the basis of their spiritual and social relationships
Teachers may also like to keep the following cultural considerations in mind when using
these activities and working with students to foster engagement on the subject.
We suggest there are protocols that should be observed when dealing with Indigenous
people and their knowledge. A major concern is the ownership of knowledge and who may
access it. Often knowledge may belong to a particular group (men’s knowledge, women’s
knowledge, sacred knowledge), and it cannot be presumed that the knowledge is uniformly
available but only a restricted group of people may be able to speak about it (and the others
may claim ignorance). Respect for the people who own the knowledge is more likely to lead
to it being shared.
Although there is a widespread belief that Western science knowledge is universally
available, in reality there are structures in western society which limit most people’s access
to it (e.g. in academic journals and at conferences, through career choices), as there are in
most Indigenous societies. While this program focuses on the history of the area, knowledge
is a more general resource that does not always fit into one topic area.
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CULTURAL NOTES FOR
TEACHERS
When accessing Indigenous knowledge we would suggest that:
• Not all Indigenous peoples observe the same protocols as Westerners or each other
• Teachers need to demonstrate respect by asking questions of Indigenous consultants
such as, “Who should I be talking to about this?”, “Will you need to talk to people about
this before we plan further?” or “Can all the students ‘hear’ these things?” The questions
allow for protocols, ie. good manners, to be observed. The consultation process often
needs to take time
• Indigenous people need to have confidence in the people they are talking to. The
relationships between people are vital, and building confidence and rapport takes time.
Teachers need to demonstrate themselves to be willing learners
• It would be appropriate when inviting Indigenous guests to schools or on excursions
to ask them if they would like to bring a companion
• English words used by Indigenous people might have a different Indigenous meaning
or implications, e.g. country, healthy, deadly

CULTURAL NOTES FOR TEACHERS
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SESSION 1
OUR PLACE – OUR SPACE
This session aims to orientate the students in time and place, to give them an understanding
of the time scale for the recorded and oral histories of a place and to encourage their
curiosity about the place where they live.

Resources
• blutack
• spare wall of classroom
• 5 metre length of paper
• red, yellow and black chalks – one white one
• ruler or tape measure
• map of the Stonnington area – in Student Guide
• Kulin people brochure – in Student Guide
• wet wipes to remove chalk from hands
• Copy of My Place by Nadia Wheatley and Donna Rawlins, Walker Books, 2008
• Learning Journals (in Student Guide)
• overview of the unit and assessment requirements
Please note: there are several timeline activities included in the teachers’ notes, which might be
more applicable to your school than the one suggested here.

Preparation
Blutack a long strip of paper along one wall of the classroom at about shoulder height of the
students. Draw an arrow on the left hand end of the paper.
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SESSION 1
OUR PLACE – OUR SPACE
Session outline

ACTIVITY 1
Read the book My Place to the class.
Use this as a tuning in exercise to engage curiosity and introduce the notion of the history of
a place stretching back into time. Explain that in this unit the class will be investigating the
history of the Stonnington area. Hand out maps or display maps of Stonnington and ask
students to identify their school and house on it. Look at other features of the area- water,
hills, and so on.
Further ideas for using the book My Place are available from http://www.walkerbooks.com.
au/statics/dyn/1218001059961/My-Place-Classroom-Ideas.pdf
There are several timeline activities included in the teachers’ notes, which might be more
applicable to your school than the one suggested in Activity 3.

SESSION 1 OUR PLACE – OUR SPACE
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SESSION 1
OUR PLACE – OUR SPACE
ACTIVITY 2
Look at the map of Melbourne and the map of Stonnington in the Student Guide. Can the
students identify where they live? Where their school is? Somewhere they have been or
recognise in the City of Stonnington?
Look at the Kulin people map and explain to them what the map represents. That is – the
map shows areas where different Aboriginal groups lived in Victoria when Captain Cook
visited Australia in 1770.
Let students know that Aboriginal and Torres Strait Islander people still live ‘on country’ or in
towns near their traditional area as shown on the map.
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SESSION 1
OUR PLACE – OUR SPACE
Questions
What do you notice looking at these different maps?
What are the most important features of each one?

Alternative activity:
Using an interactive white board or data projector, connect to http://www.yarrahealing.
catholic.edu.au/kulin-nation/index_wide.cfm?loadref=32

to show another version of the map of the language groups of the Kulin people. Click on the
links about the various language groups to answer questions from the class as they arise.
Task 1: Students mark on their maps of Melbourne which language groups lived across the
area before the arrival of Europeans.
Task 2: Students mark on the map of Stonnington where their school is, and other places
they have visited, live in, or any other areas of interest to them

SESSION 1 OUR PLACE – OUR SPACE
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SESSION 1
OUR PLACE – OUR SPACE
ACTIVITY 3
Students create a timeline of Indigenous custodianship on the wall of the classroom.
Students take turns with the tape measure, marking off 50 lengths of 100 cm in texta on the
brown paper, to represent 50,000 years in which Aboriginal people have looked after the
land. While some students are measuring, others can be drawing around their hands with
red, yellow or black chalk to decorate the line.
Keeping to the same scale, mark 2.2 cm on the right hand end of the paper to represent the
time since Europeans settled on the continent. Draw around one hand in white chalk to
represent the last 200 years.
Explain that if the paper were to continue out the door and along the road for 400
kilometres (to Adelaide) it would then represent how long the actual land had been here.
(Since the Devonian Age – approximately 416 million years)
Explain that the line will be a focus for the information discovered throughout the unit and
that pictures, ideas, writing and questions can be attached to it at any time as a record of
inquiry and learning.
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SESSION 1
OUR PLACE – OUR SPACE
ACTIVITY 4
There are many short video clips available online featuring Aboriginal people speaking
about their heritage and culture. Select one of these which explore a local story and show it
to the class. For example at: http://www.yarrahealing.catholic.edu.au/stories-voices/index.
cfm?loadref=79 Joy Murphy-Wandin tells of the creation of the land by Bunjil and explains
totems and moiety. This link is provided as a sample only.
The transcription of a Boon Wurrung story of Bunjil is available at: http://www.yarrahealing.
catholic.edu.au/stories-voices/index.cfm?loadref=79
Ask students for their reactions to the talk.
Give an overview of the eight sessions, the requirements of the presentation at the end of
the sessions, the use of the Learning Journal and any assessment tasks and how they will
be measured.
Ask students to write about their first thoughts, ideas and any questions from what they
have seen and heard in this session about things they have already discovered and what
they would like to know more about in their Learning Journals.
Link to next session which will be about developing rich inquiry questions to guide
investigations over the unit.
You might want to explore other options for this activity. The below links are other options:
Koorie Heritage Trust
The Koorie Heritage Trust Inc is a not-for-profit Aboriginal community organisation that aims
to protect, preserve and promote the living culture of Aboriginal people of south-eastern
Australia. http://www.koorieheritagetrust.com/
Victorian Aboriginal Corporation for Languages http://www.vaclang.org.au/
Reconciliation Victoria http://www.reconciliationvic.org.au/
Museum Victoria http://museumvictoria.com.au/bunjilaka/education/education-kits/
koorie-guide-to-melbourne-museum/
Koorie Culture – Our Shared History – Years 3-8 Program led by museum staff
Broader Indigenous materials http://museumvictoria.com.au/education/
resources/?subject=indigenous-australia&searchtype=kit&topic=Indigenous%2520Australi
a&rs=15

SESSION 1 OUR PLACE – OUR SPACE
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SESSION 2 WHAT DO WE WANT
TO FIND OUT MORE ABOUT?
This session engages the students more fully with the topic and focuses on developing
questions, research and possible questions to ask guest speakers invited to address the
class in Session 3.
Please note: This session will require the use of a computer lab or other whole class access
to the internet for individual or paired research. If you do not have this option, the research
questions can be guided to cover areas explored by the Stonnington Indigenous History
booklet, as shown in the table below. Paper based resources can also be printed from:
http://www.dpcd.vic.gov.au/indigenous/publications-and-research/aboriginal-culturalheritage-mini-posters

Session outline

ACTIVITY 1
1. Brainstorm ideas from the class around what we already know about the Indigenous
History of Stonnington
2. Group the ideas under headings of People, Place and Events if possible
3. What do we want to find out more about? Create questions under each of the headingsexamples of possible sub headings shown here
Note: Suggested names of local figures have been included to guide the students in their
research – these are listed in the table below under ‘People’
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People

Places

Events/Actions/Culture

• leaders
• clans
• family/relationships
• songs/stories
• Derrimut
• George Langhorne
• George Augustus Robinson
• Helen Baillie
• Jim Berg
• Banjo Clarke

• meeting places-significant
sites
• living spaces- moving around
• place names
• geographical features
• trees/plants

• ceremonies
• seasons
• encounters
• food
• art
• tools
• language
• celebrations

SESSION 2 WHAT DO WE WANT TO FIND OUT MORE ABOUT?

SESSION 2 WHAT DO WE WANT
TO FIND OUT MORE ABOUT?
ACTIVITY 2
Students research information connected to one question. They may work in pairs or
perhaps have more than one question, depending on how many are generated.
A list of available online resources in addition to the Stonnington booklet is listed below:

Placenames
http://www.vaclang.org.au/
(Type a place name into the box and it will give the background and origin)

Welcome to country
http://www.arts.vic.gov.au/Arts_in_Victoria/Indigenous_Art_in_Victoria/Welcome_to_
Country

Possum Skin cloak
http://www.arts.vic.gov.au/Arts_in_Victoria/Indigenous_Art_in_Victoria/Victorias_Unique_
Koorie_Culture

Food from indigenous plants
http://home.vicnet.net.au/~herring/
Go to native plants link on sidebar

Various topics
http://www.dpcd.vic.gov.au/indigenous/publications-and-research/aboriginal-culturalheritage-mini-posters
A series of mini posters can be downloaded from this page
http://www.cv.vic.gov.au/themes/indigenous-culture/
Art, Family, Stories, Possum Skin Cloaks and other topics with accessible pictures
and information.

SESSION 2 WHAT DO WE WANT TO FIND OUT MORE ABOUT?
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SESSION 2 WHAT DO WE WANT
TO FIND OUT MORE ABOUT?
Organisations
Koorie Heritage Trust
The Koorie Heritage Trust Inc is a not-for-profit Aboriginal community organisation that
aims to protect, preserve and promote the living culture of Aboriginal people of southeastern Australia.
http://www.koorieheritagetrust.com/
Victorian Aboriginal Corporation for Languages
http://www.vaclang.org.au
Reconciliation Victoria
http://www.reconciliationvic.org.au/
Museum Victoria
http://museumvictoria.com.au/bunjilaka/education/education-kits/koorie-guide-tomelbourne-museum/
Koorie Culture – Our Shared History – Years 3-8 Program led by museum staff
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SESSION 2 WHAT DO WE WANT
TO FIND OUT MORE ABOUT?
ACTIVITY 3
Each pair records their answers on an A4 page – using pictures and captions, cartoons,
flowchart, headlines or a mindmap – and then attaches it to the timeline on the wall.
When everyone has finished, each pair has a turn to say two sentences about their sheet to
the class.
Allow another ten minutes for the class to walk around and look at and read all the
contributions.

ACTIVITY 4
Based on what the class has discovered so far, what new questions arise?
Discuss briefly and then students record three focus questions in page 9 of their
Learning Journal, paying attention to questions they might want to ask the guest speaker/s
in session 3.

SESSION 2 WHAT DO WE WANT TO FIND OUT MORE ABOUT?
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SESSION 3
REAL HISTORY, REAL PEOPLE
ACTIVITY 1
The primary focus of this session is to expose students to Aboriginal people who have the
knowledge and an understanding about Aboriginal traditions and celebrations in Victoria.
During this activity, students will have an opportunity to hear an interactive presentation
from a male and female Aboriginal people in Melbourne about the Aboriginal traditional way
of life, the celebrations in traditional times and how Aboriginal people and communities
celebrate today through activities like Reconciliation Week and NAIDOC Week events.
Schools may require assistance from Stonnington Council to help arrange this session in
advance.

Resources required
• Learning Journals with the questions from Session 2
• Large room to hold all students participating in this session

Suggested Process
• include students generated questions
• liaise with Stonnington Council to arrange the visit
• introduce the visitors to the material being used in Session 1, 2 and 3

Other suggested activities
The National Gallery of Victoria offers guided tours of its extensive collection of Aboriginal art.
Go to http://www.ngv.vic.gov.au/learn/schools-programs/programs-for-students to find out
about current programs.
Take a tour of the collection with Museum Victoria
http://museumvictoria.com.au/bunjilaka/education/education-kits/koorie-guide-tomelbourne-museum/
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SESSION 4
ARTFUL THINKING
Background:
This session uses artwork from southwest Aboriginal art since 1834 as the basis for
developing ‘thinking routines’. In this way students will begin to exercise their minds about
the thought processes and artistic methods used by these artists to portray aspects of their
culture, and how their way of being interacts with the prevailing European culture.
Culture is alive and evolving and is reflected by the way art is used. Many people connect
dot painting with Aboriginal culture, but that is not a traditional part of the Kulin people’s
heritage. Encourage the students to explore art from the Boonwurrung or Wurundjeri
peoples, as this is local.

Resources:
• A copy of Sort of like reading a map: A community report on the survival of south-east
aboriginal art since 1834 by Fran Edmonds and Maree Clarke Available is available as
a free download from: http://www.lowitja.org.au/lowitja-publishing/C027

SESSION 4 ARTFUL THINKING
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SESSION 4
ARTFUL THINKING
• Artwork for analysis: these may be sourced from the publication listed above, or other
sources, but preferably Victorian artists from a range of language groups and historical
contexts. Select a number of artworks, for example, a work by Willam Barak (Wurundjeri
c.1824–1903). Figures in Possum Skin Cloaks, 1898, (below) done in pencil, wash, ground
wash, charcoal, gouache and earth pigments, featured on page 13 of Sort of like reading
a map. Create good colour copies of the selected artworks – you will need 5 or 6.

An example of a contemporary artist from Victoria is Brook Andrew: www.brookandrew.com
• Artful Thinking Routines are sourced from Harvard University’s Project Zero- All routines
are freely available from: http://www.pz.gse.harvard.edu/artful_thinking.php
• The handouts are included in this guide.
• A copy of The Rabbits by John Marsden and Shaun Tan is also recommended

Preparation
Students will be working in small groups using the Artful Thinking routines as the structure
for their discussions. Each small group will have a different illustration and routine from the
other groups.
Select from the range of Thinking Routines to ensure that the artwork and the routine
are aligned. For example: Beginning middle end works well with narrative rather than
decorative art.
Make the routines available to students- print/projection or electronically.
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SESSION 4
ARTFUL THINKING
Session outline

ACTIVITY 1
1. Read The Rabbits to the class. Draw their attention especially to the way the artist
Shaun Tan, has created a contrast through his use of line, colour and shape to make
a distinction between the way the original inhabitants of the land are connected with
the land and the way the new arrivals measure, cut and dissect the landscape.
2. Introduce the session as an exploration of how art is used to portray the connection
between people, places and events/stories, and that you will be using a specific
technique to fine tune thinking around this topic.
Model the approach by using Claim/Support/Question ‘Artful Thinking’ routine with the
whole class and the artwork Plate 51 Uncle Herb Patten (Gunaikurnai).
3.

Salt Water Meets Fresh Water, 2005, acrylic and pumice on paper
(Page 39 of Sort of like reading a map)

SESSION 4 ARTFUL THINKING
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SESSION 4
ARTFUL THINKING
4. Divide class into discussion groups of four or five and distribute the routines and
artworks. Explain that they will be summarising their findings and ideas about the
artwork to the rest of the class at the end of the session and that this summary can
only be 3-4 mins long.
5. Groups will need at least 20 minutes to talk through this task. Follow usual group
protocols of assigning roles such as note-taker, timekeeper and speaker.
6. Student groups share their findings.
7. Allow time at the end of this session for all students to reflect on their conversations
and thoughts in their Learning Journals.
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SESSION 5
WALKING INTO THE PAST
The area now known as the City of Stonnington was an important place for the East Kulin
language groups who lived there prior to white settlement. In recognition of this, Stonnington
Council have erected a series of Indigenous History markers at places of particular interest
and significance.
An excursion that visits some of these markers is highly recommended as a way of establishing
connections for the students between what they read about and the actual landscape.
Please note: You may wish to consider in light of traffic, transport and logistics of markers in
busy areas such as Chapel St, smaller group sizes, or choose the sites along the Yarra where
there is more space for larger groups.
To assist in the organisation of this walk, the following documents are included as part of
this guide and space for students to record information is included in the Student Guide/
Learning Journal.
• Map showing the location of 11 of the markers with suggested routes and time allowances
• A description of what is to be found at each site and possible activities or questions suited
to the situation
• Links to downloads of information to support the walk available from the Stonnington
Council website
Please note that the markers are very detailed and contain a great deal of information
taken from An Indigenous History of Stonnington, 2006, Dr Ian Clark and Laura Kostanski,
University of Ballarat. They are not designed specifically for student use, and so many of
the terms, language and style may need to be explained and reworded.
The Stonnington guide contains photographs of all the markers, so it would be advisable to
look over the guide in addition to the information given here to help you decide which parts
of the walk would be most appropriate for your class. Students are also encouraged to
develop their own questions.
The guide can be downloaded at:
http://www.stonnington.vic.gov.au/explore-stonnington/history/stonningtons-indigenoushistory/indigenous-heritage-markers-/
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SESSION 5
WALKING INTO THE PAST
Preparation
Apart from the school’s usual requirements for excursions and trips, students need to
clearly understand the purpose of the walk, which is to make the connection between the
local Indigenous history and the physical place that now exists.
It might be a good idea to invite a representative from the Boonwurrung Aboriginal
Foundation or the Wurundjeri Tribe Land and Compensation Cultural Heritage Council to
meet with the class/classes at the end of the walk activity so students have an opportunity
to talk with a local Traditional Owner.
Other possible contacts are available at:
http://www.koorieheritagetrust.com/public_programs/education_cultural_training

Map and list of markers
A map showing the location of the Indigenous History Markers is included below. Use the
map to plan your walk or bus trip. Also included here is a list of markers with information
including: the time periods referred to on the markers, a summary of the information they
contain and possible activities or questions to consider for each one.
The students’ Learning Journal contains four blank worksheets that can be filled in
according to whichever sites you choose to visit.
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Possible walks
Possible ways to approach the excursion could be to select a group of four markers that
are close to each other and focus on them rather than trying to visit all the locations.
If the staff- student ratios allow, the class could divide into smaller groups, visit several
markers and then report back to the whole class.

During the walk
Encourage students to:
• take photos to create a record of their walk
• imagine the area without buildings
• become conscious of the landscape- whether there is a hill, a slope, an outlook,
natural watercourses

After the walk
Allow time for students to collate information collected on their walks and to discuss
and share their impressions.

42

SESSION 5 WALKING INTO THE PAST

SESSION 5
WALKING INTO THE PAST
Number
and title
1. Hunting grounds
of Chapel St

Location
Chapel St,
Windsornear Green St
58 D7

Time
period
Ancient
– 1867

Summary
Summary of the use of the
land by Yalukit—Willam
people from the times
when this area was
swampy marshland and
used for hunting and
gathering. Includes ways
food was collected and
traces the changes since
white settlement.

Suggested
activities/
questions
Photos – where is
the swamp now?

Teacher notes
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43

SESSION 5
WALKING INTO THE PAST
Number
and title
2. Meeting places
for corroborree

Location
Chapel St
Prahran, near
Town Hall
58D6

Time
period
1839

Summary
Refers to white versions of
seeing corroborrees at
around this time. Includes
verbatim account by
‘Squint’ taken from 1906
interview. Additional
information on the
meaning of place nameseg Pur-ra-ran (Prahran)

Suggested
activities/
questions
Meeting places
– why might this
be the meeting
place for the
current local
government?
How do you
choose where
to meet your
friends? What
makes a safe
meeting place?
What do students
think about the
language used by
the settlers to
describe
Aboriginals?

Teacher notes
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Number
and title
3. Helen Baillie

Location

Time
period

462 Punt Rd
South Yarra

19301950

58 C2

Summary
Helen Baillie was a
pro- Indigenous activist
who opened her house
to Aboriginal people
to be used as a hostel.
The marker is outside
the house.

Suggested
activities/
questions
What words might
you use to
describe Helen
Baillie after
reading this
description?
What do you
notice about her
house? What kind
of a person do
you think she
was?

Teacher notes
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Number
and title
4. The Aboriginal
Mission

Location
Cnr Punt Rd&
Alexandra Ave
South Yarra
58 C1

Time
period
1837

Summary
Descriptions of the
government mission to
house Aboriginal people
that was on this site. Mostly
focuses on education and
visits from the parents with
some info on the main
language groups.

Suggested
activities/
questions
What might the
purpose of this
Mission have
been?
What does the
word “mission”
mean here?
Why did
Aboriginal people
need a Protector?

Teacher notes
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Number
and title
5. Aboriginal
campsite

Location
Cnr Chapel St
& Toorak Rd
South Yarra
58 E3

Time
period
1830s

Summary
Description of landscape
from Gary Presland’s
history of Melbourne and
information on enmity
between language groups
who frequented this
campsite in the 1830s.

Suggested
activities/
questions
What do you
notice about this
spot?
Note two key
points from the
marker that you
think are
important.

Teacher notes
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Number
and title
6. George
Langhorne

Location
Cnr Toorak &
Rockley Rds
South Yarra
58 F3

Teacher notes
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Time
period
18371897

Summary
A summary of the
Government Mission and
George Langhorne’s role
as the director of it.
Langhorne lived in the area
during this time and was
one of the key figures in
the Protection phase.

Suggested
activities/
questions
What was George
Langhorne’s role?
What might have
been three
challenges he
faced in his job?

SESSION 5
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Number
and title
7. Derrimut

Location

Time
period

Yarra Trail
Alexandra Ave

18611864

58 E2

Summary
Outline of Derrimut’s life,
placed here because as
a leader of the YalikutWillam who developed
a relationship with the
Europeans, his story is
important and well
documented. He and
his family often camped
along the south bank
of the Yarra.

Suggested
activities/
questions
What are three
facts about
Derrimut’s life that
strike you when
you read this
marker?

Teacher notes
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Number
and title
8. The Chief
Protector

Location
Yarra Trail,
Alexandra Ave
South Yarra
58 F2

Teacher notes
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Time
period
18391852

Summary
George Robinson, the
Chief Protector of Port
Phillip District lived in
what is now the City of
Stonnington on a large
property he named
Tarneet on the hill at the
north end of Chapel St.
The residence was a
centre for Aboriginal
people who camped there
and where official business
was often carried out with
Government officials.

Suggested
activities/
questions
This spot is
recommended as
an excellent place
from which to try
to picture some of
the original
landscape as It
overlooks Herring
Island. Try to take
a photo which
includes no
man-made
structures to get a
sense of how this
area looked
before white
settlement.

SESSION 5
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Number
and title
9. Lake Como

Location
Yarra Trail
Alexandra Ave
(near Kanteen
Café)
58 G1

Time
period
1835

Summary
Overview of the
establishment of
Melbourne.

Suggested
activities/
questions
This spot is
recommended as
an excellent place
from which to try
to picture some of
the original
landscape as It
overlooks Herring
Island. Try to take
a photo which
includes no
man-made
structures to get a
sense of how this
area looked
before white
settlement.

Teacher notes
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Number
and title
10. Turruk

Location
Yarra Trail
Alexandra Ave
South Yarra
(near Kanteen
Café)
58 G1

Teacher notes
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Time
period
1840s

Summary

Suggested
activities/
questions

Discussion of the
Aboriginal campsite near
this site and events, food
and ceremonies.

How many
different clans are
mentioned on this
marker?
What foods are
listed?

SESSION 5
WALKING INTO THE PAST
Number
and title

Location

11. A
 rtefacts in
Kooyong Park

Kooyong Park,
Glenferrie Rd
59 C3

Time
period
Ancient
40,000
BC
& 1983

Summary
An explanation of tools
such as axes, spears and
knives that were found
when Kooyong Park was
redeveloped, and are
evidence of the continued
past use of the area as a
camp, meeting and burial
site.

Suggested
activities/
questions
Why might this
have been
chosen as a
burial site?
What questions
do you have
about the way
these artefacts
were discovered?

Teacher notes
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SESSION 6
HISTORIES
Overview
This session provides an opportunity to take part in dramatic storytelling activities to begin
to reflect on the richness of oral cultures and ways of remembering complex information
through narrative structures.

Resources
Stories are vital to this program. Once they are selected we can choose from a range of
drama and dance activities to help students engage with them and explore them further.

ACTIVITY 1
1. At start of the session, read a selected story aloud to the group of students (Suggested
titles listed below)
2. Ask students to reconstruct the story from their memories. The whole group will
probably have to help one another remember details.
3. Explain that in an oral culture, important information for survival and cultural
understanding was kept in stories, songs and poems. How could the people make sure
that each generation remembered the details of each story and did not change it,
otherwise information and learning would be lost?
Discuss.
Refer to different ways of telling stories in your discussion.

Other suggested activities:
1. Divide the group into four equal smaller groups. Give each group a printed copy of
the story.
2. Using the same story they heard previously, each of the four groups will explore a way
of telling the story so that the listeners will always remember it.
3. Each group is given directions for a different style of narrative performance.
• Dance/movement
• Narration by a speaker while actors mime the events
• Drawing in the sand and using found objects such as feathers, stone and sticks to
represent characters
• Dramatic performance
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4. The students have 20-25 minutes to rehearse their story followed by a performance of
each story.
5. Record observations in Learning Journal

Picture books
• John Marsden and Shaun Tan, The Rabbits, Hachette Books, 1998.
• Leonie Norrington and Dee Huxley, You and me, our place, Working Title Press, 2007
• Daisy Uttemorrah and Pat Torres, Do not go around the edges, Magabala Books, 1992
• Alan Tucker, Too many Captain Cooks, Omnibus Books, 1994
• Nadia Wheatley and Donna Rawlins, My Place, Walker Books, 2008
• Ian Abdullah, As I grew older, Scholastic 1994
• Ian Abdullah, Tucker, Scholastic, 1995

SESSION 6 HISTORIES
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SESSION 7
BRINGING IT TOGETHER
This session is designed to give students time to work together in small groups to create a
presentation which they will share with their class, year level, the whole school or at a more
public event which includes the community, depending on how the school and teachers
decide to approach this section of the unit.
This is designed as a flexible, open-ended task but there are some clear guidelines
regarding the presentation, which will assist students in creating their pieces.
Depending on class sizes, working arrangements, relationships and the time allowance
for presentations, this part of the unit could be done in 6 groups of four students each or
4 groups of six students.
Students work together to create a presentation that:
• runs for between 5 and 8 minutes
• introduces its audience to a new thought/idea or discovery that the students have made
during this unit that they believe will be new to the audience
• demonstrates an understanding of Aboriginal cultural identity through an appreciation
of the history of the local area
• clearly states or shows the input of each member of the group for example, photos by……/
narration by…../ script by…..
• uses referencing
The format of the presentation depends on the types of collections students have made in
their Learning Journals throughout the previous sessions, the technology available and the
requirements of other parts of their studies (for example, this task may be an opportunity to
assess speaking or research skills in an integrated way).
Some suggestions are:
• formal presentation
• informal presentation- discussion group
• digital story
• mural or large wall poster with interaction and explanation
• dance/drama performance
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During this session students have the opportunity to:
• share their Learning Journals with one another
• decide on a key focus for their presentation
• choose the format
• begin to assemble the parts
• rehearse
These group tasks will be done using the groupwork methods for discussion and decision
making that they are most familiar with.
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SESSION 8
CELEBRATE!
This session is the opportunity for all groups to make their presentations to their peers,
and possibly other members of the school and community.
Formative or summative assessment can undertaken at this point, and it is an ideal time
to reflect on what has been learnt over the duration of the unit.
Revisiting the “what we know and what we would like to find out” ideas from Session 2
would be one way of conducting a measure of the journey of discovery.
Specific feedback and consolidation of the process could be done verbally with each
group, and Learning Journals could be collected and commented on. Alternatively they
could be on display during the final presentation and students could write comments on
post it notes and attach them to the journals if appropriate.
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